This article provides a theoretical framework for analysing discrimination against second generation immigrant girls in education and the labour market by proposing an intersectional approach. Drawing upon selected elements of the findings of our Neskak Gora Project -a qualitative research conducted between 20092011 in Denmark, France, Italy, the Netherlands, Spain and the UK and funded by the EC Daphne III Programme -we show that the intersection of class, gender and "race"/ethnicity, which is at play at the structural, institutional and discursive levels of systems of intersectional discrimination, works in variable ways. While gender seems partly to benefit female immigrant youth at school, gendered disadvantages are experienced particularly in the transition to the labour market. This highlights the necessary acknowledgement of the "discontinuity" of axes of inequality that are manifested in different ways, according to specific contexts, institutional settings and moments of the individual's life cycle.
Introduction 1
This article seeks to provide a theoretical framework for analysing discrimination against second generation immigrant girls in education and the labour market by proposing an intersectional approach. The point of departure of our article is constituted by the Neskak Gora Project (NGP), a sociological and legal research project conducted in 20102011, funded by the EC Daphne III Programme. The NGP aimed to explore the mechanisms leading to discrimination and exclusion of second generation young women between 1221 years old of North African and South Asian descent in six EU member states -Denmark, France, Italy, the Netherlands, Spain and the UK. Quantitative and qualitative techniques were adopted for the gathering 2 1 This article has been produced thanks to the financial support of the 2 We refer to the children of immigrants as "second generation immigrant 2 of data. The former included secondary analysis of national and regional statistics related to the numerical and social morphology of North African and South Asian immigrants, first and second generation, and of OECD and Eurostat data on scholastic achievements and labour market participation of second generation immigrant youth in each country, while the latter were collected through indepth interviews with 36 key respondents (i.e., second generation immigrant girls aged 1221, ethnic community representatives, NGO representatives, teachers and vocational/career advisors). Furthermore, due both to the great difference between data sets (or lack thereof) for the six countries concerning second generation immigrant youth, and to the prevalence of case studies focused on second generation migrants of specific nationalities, or conducted at local (city council) level, a great deal of our project entailed compiling an extensive overview of the relevant literature in all six languages supplementing our own data. A complete overview of the NGP's findings and methodology is available online at the youth" since this has become an internationally adopted category in specialist literature and has enabled us to include the different definitions that are used in each of the countries under investigation. Nonetheless, we appreciate some of the criticisms that have been made of this concept; for instance the fact that this definition misrepresents people as "immigrants", who are frequently born in the country to which their parents migrated, and often possess the nationality in question.
NGP 's website. 3 This article aims to develop a more theoretical reflection on discrimination against second generation immigrant girls at school and in the transition to the labour market, drawing upon selected elements of our findings. In doing this, we focus in particular on the significant similarities between the trajectories of discrimination at school and in the labour market in the six countries. The main goal of this article in fact is to propose a theoretical framework that builds upon the conceptual apparatus provided by intersectionality theory.
As numerous studies show, discrimination against second generation immigrant youth results from broader dynamics of social inequalities produced and reproduced through the exclusion of immigrants from access to economic, cultural and social capital as well as symbolic power (e.g. Brinbaum and Kieffer 2009 FernandezKelly 2008; Vermeulen 2010) , more work is needed on the specific interplay of "race", class and gender in particular in directing these paths. This article, thus, will attempt to offer some keys for reading the intersection of these factors in light of the distinct experiences of second generation immigrant girls.
Intersectional discrimination
In order to highlight the way second generation immigrant girls face discrimination and exclusion, our approach has been informed by the theoretical tools provided by the theory of intersectionality in general and the concept of "intersectional discrimination" in particular. The latter concept refers, in its strictest sense, "to a situation in which there is a specific type of discrimination, in which several grounds of discrimination interact" (Makkonenen 2002, p. 11) . While its popularity has increased in both academic circles and at policy levels, there is no unanimously shared definition of the concept of intersectional discrimination.
On the one hand, the notion of discrimination -whose precise meaning 4 Some exceptions to this trend include: Feliciano and Rumbaut 2005; Thomsen, Moldenhawer, Kallehave 2010.
varies according to the contexts and disciplinary boundaries within which it is used, whether in legal, political or sociological fields -indicates generally the subordination and exclusion which are experienced by individuals on the basis of certain characteristics they either possess, or with which they are associated.
On the other hand, intersectionality denotes -to cite one of its broader definitions -"the complex, irreducible, varied, and variable effects which ensue when multiple axes of differentiation -economic, political, cultural, psychic, subjective and experiential -intersect in historically specific contexts" (Brah and Phoenix 2004, p. 76) . One of the most important aspects of intersectional theory for an understanding of discrimination is the notion that discrimination is not (only) simply additional or multiplicative, but expresses a specific interplay between different 'axes' that cannot be reduced to the sum of its parts. One of the most challenging tasks of our research was an application of intersectional discrimination theory that could respond to the specificities of the discriminatory setting in question.
For this purpose, we identified three main dimensions of intersectional discrimination, each interacting with the other, or in conjunction. They are listed separately only for the sake of analytical clarity. The three dimensions are: 1) structural; 2) institutional and 3) discursive. 5 5 Albeit inspired by the fourfold typology of intersecting systems of oppression -i.e., structural, disciplinary, hegemonic and interpersonaldeveloped by Patricia Hill Collins (2000) , our typology differs in that it Structural intersectional discrimination describes the situation in which discrimination results from the intersection between different "structural" systems of subordination. The latter refers to an enduring and transindividual societal setting, which disadvantages less empowered groups while advantaging, at the same time, the dominant group. In this specific case, four structural systems of discrimination associated with our target group can be identified. a) a system based on sex/gender resulting from patriarchal power relationships, or hierarchical gender orders; b) a system based on "race"/ethnicity and resulting from "racial"/colonial power relationships; c) a system based on religion (particularly Islam) and
resulting from one specific configuration of contemporary "racial"/ethnic discrimination in Western societies, which translates into the stigmatisation of Islam as such; d) a system based on social class resulting from economic and political power relationships.
Institutional intersectional discrimination refers to the practices that produce discriminatory treatment based on different grounds within a determinate institutional setting. Intersectional discrimination occurring within determined institutions is nurtured by structural discrimination, despite these organisations issuing rules that either enhance, or reduce the reproduction of specific types of discrimination. Since we focus on two merges the disciplinary and hegemonic into the institutional dimension and considers the interpersonal system of oppression as part of the larger discursive level of intersectional discrimination. 7 central institutions -school and the work place -it is essential to consider the institutional dimension of discrimination, i.e., the specific policies, regulations and practices that affect second generation immigrant girls and young women.
Finally, discursive intersectional discrimination describes the situation in which discrimination results from the intersection of discursive formations, which (re)produce images of inferiority for determinate subjects and groups. The creation of stereotypes, in particular, involves all those images developed by the members of a society that feed on structural and institutional discrimination, which do not only nourish the latter, but that are also detectable at a more personal level. These can be regarded as the crystallisations, at discursive and representational levels, of axes of discrimination structurally and institutionally present in a determinate society in a defined spatialtemporal context, or what Crenshaw calls "representational intersectionality", as the "cultural construction" of particular subject positions (Crenshaw 1991 (Crenshaw , p. 1282 .
Second Generation Immigrant Youth in Education
As a central institution of every society and individuals' lives from a very early age, intersectional discrimination operating in an educational context lies precisely at the junctions of the structural/systemic, institutional and discursive layers discussed above. Considered strictly in its institutional capacity, the education system(s) provides various mechanisms of both selection and discrimination that are common to all, and specific to each country under investigation. Regardless of their sex/gender and "ethnic"/national origin, the scholastic achievements of second generation immigrant youth in the six countries in question effectively present very similar trends. As Brinbaum and Kieffer (2009) argue for the French case, "educational inequalities take root very early" (p. 515) and "the path through primary school has a lasting impact on a student's entire subsequent school career" (p. 533). Evidence supporting the general applicability of this statement beyond France can be found in the fact that the large majority of boys and girls with an immigrant background in the six European contexts identified (with the partial exception of the UK, see Figure 1a and 1b What are the main reasons for the inferior performance of second generation immigrant students and their predominant location in vocational secondary schools? How do class, "race" and gender, in particular, intersect at a structural, institutional and discursive level to produce these results? We should primarily note that North African and South Asian families' low sociooccupational status, low education levels, or lack of recognition of their qualifications, as well as their difficulties in mastering the language of the "receiving context", are all elements likely to affect enduringly and profoundly their children's school experience. This can be detected in at least three ways:
(a) Pupils' language gaps : One of the elements most invoked in accounting for immigrant children's poor achievements throughout Europe is the language gap (Andriessen and Phalet 2002; Colding et al. 2005 . This is largely due to the initial linguistic difficulties of their parents as first generation immigrants, which are experienced by immigrants' children as factors of cultural and symbolic disempowerment, but also as practical obstacles when their parents cannot help them with their homework. Here it should be noted that the emphasis on the linguistic deficits of second generation immigrant youth reflects a monocultural approach according to which "linguistic diversity [particularly when it concerns nonWestern immigrants] is understood in terms of deficits and special needs", instead of recognising bilingualism as an asset (Horst and GitzJohansen 2010, p. 145).
(b) Attendance of schools with poor educational environments . As many studies emphasise, educational and residential segregation are closely linked (Portes and Hao, 2004 
Gender Dimensions of Intersectionality at School
The few studies that have addressed the specificity of second generation immigrant girls at school (particularly those from a Muslim background), have focused on the socalled 'headscarf issue'. The latter has become prominent in public and scholarly debates, particularly after the 2004 French law against ostensible religious symbols in public schools (Scott 2007) .
However, despite the salience of this issue, which has already generated countless publications and the importance of which was also noted in our interviews, we will attempt instead to analyse a phenomenon that has received less attention: namely, second generation immigrant girls' better school achievements. In its limited empirical scope, our inquiry confirms this phenomenon. However, the analysis of this phenomenon requires us to move beyond a mere statistical registration or an acritical celebration.
As On the other hand, second generation immigrant girls often feel that it is their responsibility to "cleanse" the negative stereotypes concerning their ethnic group by performing well and becoming a role model for the whole find themselves needs to be deciphered in light of the different orders, or regimes, based on the intersection of gender, class and "race" in which they participate.
Second Generation Immigrant Youth in the Labour Market
It needs to be noted at the outset that the generally disadvantaged Transition to the Labour Market: It is important to recognise that so far, comparatively little attention has been paid in the literature to the transition from education to work, even though it has been tentatively suggested that the transition is especially problematic (Crul and Doomernik 2003) . One of 6 6 Analysis of participation in the labour force is often separated from school achievement; labour market data in some countries is made available only for the entire 1565 age group. Furthermore, as second generation youth is the aspects to which attention should be paid is the accessibility of internships and apprenticeships for second generation immigrant youth, since they are overrepresented in lowerlevel educational schools where internships and/or apprenticeships are often compulsory for completing the programme. There is evidence that discrimination in the recruitment for internships is widespread (see Vitalis 2004; Rockwool Fondens Forskningsenhed 2008 . In Denmark, for instance, the most important reason for not completing VET education has been the lack of apprenticeships for immigrant students (Jakobsen and Smith 2003) .
Similarly, discrimination has been documented at the recruitment stage.
Research in France, the Netherlands and Denmark, in which fictitious, identical application letters with the same qualifications but different ethnic origin were sent, showed that those with a "foreign" name had a lower still a relatively young generation, there is not yet much data on this group.
Gendered Dimensions of Intersectionality at Work
While many of the previously mentioned studies are attentive to gender differences in the labour market status of this group -for example with aggregated statistics, see Figure 2b -, more work is needed to understand intersectional discriminatory mechanisms that play a role in (access to) the On the other hand, girls that come from the lower education sectors experience difficulties in deciding on vocational training, as they receive little guidance and support from both schools and family (Severiens et al. 2007 ). This often results in taking decisions based on what is perceived to be a "safe" option: for example, following the same vocational training as most of their friends, or choosing courses that have a reputation of being easy. The specific gendered dimension is expressed in the fact that these girls are overrepresented in the care and social sector, especially those working with children. These professional directions, with an evidently 'feminine' character, are seen as safe choices, easy to communicate to others and with minimal chances for rejection by, and disappointment for, 23 family and society.
Gender and Employment Norms: Young women of any background have to negotiate (expectations and assumptions about) family life and work. Similar to the educational terrain that is distinguished by a range of (implicit) gendered norms with discriminatory effects, the same is true both for the labour market and the private sphere. As these norms assume different forms, their effects also change. It can tentatively be suggested that while, as one of the NGO workers in Denmark stated in the interview, " the role of the hard working quiet girl " pays off in an educational context, it is not conducive to obtaining a high status job.
Some of the women from the ethnic groups focused on in this study are relatively young when they marry and have children compared to their "native" counterparts, though there is also evidence that second generation young women increasingly postpone marriage in order to increase their career opportunities (Crul and Doomernik 2003) . Quite a few girls expressed the desire to work but also indicated that, when they had children, they would take over the main caring responsibilities and reduce their paid work.
The research of Nielsen et al. (2003) , which documents the lack of significant economic return on second generation women's educational investments in Denmark, finds that their labour market success is best explained by the variable of parents' integration in the labour market and educational levels, which has a much less pronounced effect for other groups. However, their suggestion that "these results indicate that parents' attitudes concerning the role of women is a major explanation behind the gap in labour market success of second generation immigrant women and native Danish women" (Nielsen et al. 2003, p. 782) 
Conclusion: Discontinuous Axes of inequality?
In contrast with studies that take a deficit model which locates disadvantages on the side of the (second generation) immigrants for granted, we have argued for the need to place special importance on mechanisms of discrimination, particularly as they result from the intersection of class, "race"/ethnicity, and gender. Our inquiry thus -in line with the findings of other studies on second generation immigrants at school and in the labour market in Europe -shows that the paths of immigrants children's "integration" are characterised by significant segmentation (see Portes and 25 FernandezKelly 2008; Vermeulen 2010 Their desire for emancipation, but also the "bridging" role they are asked to play, together with major family and community control, seem to favour girls' scholastic success. However, only a minority of these girls follow nonvocational secondary school paths and achieve university degrees. Yet, if gender seems to play an advantageous, although ambiguous, role at school, the opposite is true in the moment of transition to work and in the labour market.
Despite the fact that second generation youth in general finds more 26 obstacles than "native" youth in (the entry to) the labour market (for example, facing longer waiting times before obtaining their first job or entering into selfemployment due to lack of other opportunities), there are specific forms of discrimination which are distinctively gendered. First, career advice offices and ethnic social networks tend to channel second generation girls towards those jobs that are 'reserved' for immigrant women in Europe (cleaning services and caredomestic work), thereby reproducing genderbased social inequalities and segregated gendered and "racialised" labour markets. Second, the labour market is marked by a range of often implicit norms with discriminatory effects, particularly for women. One possible reason is that, while obedience and discipline are traits for which women can be rewarded in the educational context, the opposite is true on the labour market, where more "masculine" traits -competitiveness, confidence and selfpromotion -can lead to a higher status job. Finally, discrimination against women wearing a headscarf is very high, and it impacts on the career trajectories and personal decisions on religious expression beyond mere exclusion from employment.
These results thus show that the intersection of class, gender and "race"/ethnicity, which is at play at the structural, institutional and discursive levels, works in variable ways. While gender seems partly to benefit female immigrant youth at school, gendered disadvantages are experienced particularly in (the transition to) the labour market. This highlights the necessary acknowledgement of the "discontinuity" of axes of inequality that are manifested in different ways, according to specific contexts, institutional settings and moments of the individual's life cycle. At the same time, our emphasis on the continuities between the first and second generation of immigrants, which are mainly due to disempowering dynamics created by working class belonging, shows the force of structural inequalities. We argue, therefore, that axes of discrimination interact in specific ways, in particular historical contexts and locations as well as in determinate stages of second generation youth's biographies, while neither reifying nor disavowing the categories that are present at that conjunction.
In this respect, intersectionality theory has proven to be a very useful tool for the understanding of the ways in which the macrostructures of social division interplay with the microstructure of subjective experiences and relationships. A crucial step for future research will be to combine quantitative and qualitative studies in order to allow a crossnational comparison of the different aspects of intersectionality outlined in this article and to tease out the complexity of the interaction between axes of inequality in particular "race"/ethnicity, gender, class and religion and the ways they interplay at the junction between systemic/institutionalised forms of discrimination, discursive devices and the individual's life cycles. 
